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At the conclusion of the conference, the significant 
'•happenings* in bilingual bicultural education were reviewed. Topics 
discussed were the: (1> 1966 Tucson (Arizona) conference sponsored by 
the National Education Association; (2) 57 fifth-year Eleaentary and 
Secondary Education Act (ESBA) Title VII projects in the United 
States with high concentration of Mexican ABerican students; (3) 
survey of the 1,300 participants froB 25 states at the national 1973 
Bilingual Bicultural Institute; and (U) O.S. CoBBission on Civil 
Rights Study* Given in this report are: (1) the 10 aajor 
recoBBendations deterained at Tucson in 1966, (2) a listing of 
significant '•happenings*' since Tucson, (3) aajor findings and 
recoBBendations froa the x^eview of the 57 Title VII projects and the 
survey of the 1,300 institute participants, and (4) soae of Dr. 
Kissinger's reaarks from the "26 Latin Aaerican conference** held in 
Rexico city as reported in a nuaber of O.S. newspapers. (NQ) 
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On my own brhalf, as xtcU as that of the National Office of the National 
Education Task Force de la Raaa, may I congratulate the leadership, not only 
for the f;pon»or.shiis but likowi.sr tht» implementation of this first annual 
Illinois Bilinr^ual Institute. 

» 

As you come to an end of your mnny hours of deliberation^ I would like to 
show how this sipniricant and historical first for Illinois; fits into the, 
what 1 ca)l» tho ronnissanco or the contemporary revival of the movement 
for quality Rllinp.ual Blrultural oducation» not a singular events but an 
important one flttvng Into a seric^s of significant events* 

Hlfttoricnl ly^ the National Kducation Association sponsored a conference In 
Tucson, Ariy.ona (1966) which, in my estimation, was the generating force 
for the development of the first national Bilingual Legislation in the 
history of this country, signed into law 1969. In preparation for this 
national legislation, U« S. Senate Hearings were held around the country, a 
few of the communities being Los Angeles, San Antonio, New York, and 
Washinston, D. C. I recommend to your reading and study the educational 
issues and ratioii.ilc Justifying the national legislation which followed. 

In your review of both the NEA Tucson Report and the Senate Hearings, you 
will notice that many of the same issues deliberated then, are still being 
deliberated at this f irct annual Institute. Today they are probably being 
deliberated more dynamically, vlgoriously, and hopefully with more success. 
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Just to cite a few examples: 

(a) 111 Tucson - Dr. Irvatne Applegate, the ten President made 

thc«« opening remarks, . .Bilingual education is not new 
and strange. It is simpJy putting into effect the old American 
tradition of teaching the child where he is". 
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(b) Ten n.ijor roconmioivJni ionr. tor a desirable program were determined 
In Tucson '60: 

!• In<;tnict iot) In pr< "Schi>ol and thronpjiout tlie early grades 
should he both ik! ./|><nls]i and Iln^lislu 

2. English slioald Lc taught as a second language* 

3. Contcmporaneou.s] y tK.rc .should be emphasis on the reading 
writing, and spc.iking of good Spanish^ since Mexican- American 
children are so often illiterate in it. 

4. A well-articulated program of instruction in the mother tongue 
should be continued from pre-school through the high school years. 

5. All possible measures should be taken to help Mexican American 
children gain a pride in their ancestral culture and language. 

6« Schools should recruit Spanish-speaking teachers and teachers 
aides. Beyond that, a special effort should be made to 
encourage promising young Mexican-Americans in high school and 
college to consider education as a career. 

7# Schools^ colleges and universities should conduct research in 
bilingual education, train or retrain bilingual teachers* create 
appropriate materials and, in general, establish a strong tradition 
of bilingual education. (For this suggestion we are indebted 
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to Tho.>dore Andorsson of the University of Texas who 
Incorporated it into a memorandum directed to the 
Office of Kconotnic Opportunity in Washincton, D. C.) 

8. School districts desiring to dpvelop good bilingual programs, 
but lacking funds, should look to the possibility of 
financing thorn undi*r now federal programs and, in some 
cases, componsatot y i Jitcntion prog-ram^?. 

9. State laws, which ^i^'c^iy English as the languaijc of 
inf?truct i(»n and thuu. by implication at Ipast, outlaw the 
speaking of Spanish except in Spanish classes should be 
repealed. 

10. We might set forth a tenth recommendation — that no two 
programs of Spanish for the Spanish-speaking need to be, 
noV are they likely to be alike. Each school district 
has its cm special programs. 

It Is true that, in one sense, tremendous progress has been made since 1966, 
however: ' 

The U. S. SeuaLt> Conunitteo on Equal Education Opportunity Hearings, dealing 
with hfigrants. Native An»ericans, Puerto Rlcans, Mexican Americans and 
Blacks suggest we have a long way to go. 

The thirty five school district reviews of the Office of Civil Rights of 
HEW suggest that the linguistically and culturally distinct child, not 
only docs not receive quality education, but too frequently is actually 
placed in educably mentally retarded classes or tracking programs as an 
educational strategy. 
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In my own study of three lU strict wide law suits dealing with the 
disproportionate placement of linguistically and culturally distinct 
cUildrrt! in KMk classes, 1 found the rear.on given by some administrators 
was. . ."wo just do n t Kiuv, wlai to do". It is my estimation that 
there are raoro t\\:m 22'>,Uuv i it j.uistically and culturally distinct 
children today misplarrd into TIMR classes in the sciu-^ol districts of 



this country* How can wi* as a country say our children are r»ur 
grcater.t asset » when ve ?;taud mute as this happens? 

The latest sfx volume* .^tudy of the school in the Southwest* by the 
U. S. Coiimiission on Civil Rights concludes that in every norm by 
which the sclioo) can be evaluated^ the schools have failed the 
^fexlcan American child; high grade retention^ high drop out rate, 
under levels of reading > low pc*rcentage entering college. From an 
economic base alone» the Commission estimates that just the practice 
of gkade retention alone costs school districts 90 million dollars 
a year in the Southwest. This is 100% more money which the Federal 
Government spends on all Title VII projects in this country. 

The U. S. Commission Study is offered only a:, a case in pointy showing 
the reality of what is happening to the largest Spanish speaking student 
population in this country. Certainly I feel very comfortable in 
suggesting that these same outcomes are true for the other linguistically 
and culturally distinct populations in this country^ 




- 4 - 



KSr COPY f ".''!IABIE 



This position is substantiated by the various U. S. Coraniicsion on Civil 
Kil*htK Hearjnp,s in the last thrte yeair; in San Francisco, for the Asian; 
Window Rock, Ari^iona, ior th(^ naf ivo Americans; and in Ni*w York for the 
Tuerto Kicans, 

If the U. S. Commission on Civil KighLs dr.?ws its conclusion of failure 

of the insblic fuhools, supported by such distinguished educators as 

Sllbcnnan, Kodr if;ut'i:» Carter, K/imierz, the U. Seante llearingSf it is in 

findinr, a s(»lui ii<n« and an al t i^rn^ii i vc* educational strategy to these outcomes 

whirh is th^ ii.v the new lUrusL t»f Biliagual nicultural Education. 

In n word, what stjmo of uk arc siying is that wo can no longer continue after 

200 years doti!.«: the same thing:* under the guise of qtiajity education, 

equal educational opportunity, ^ind stand in silence as we see what is happening 

to so irany children. Too much documentation is now on hand which proves that 

it Is not the child or his parents who has failed, but the process and procedures 

of our public schools. Rather than Just stand as critics a new challengCt 

a new educationally sound stragety, is offered to this country with many years 

of history and experience In other countries - Bilingual Bicultural Education. 

Well is it under-stood that to accepc this notion, this philosophy we are 

admitting that this is a muHlcultural society, a society made up of many 

language and cultural populations. Ferhps put another, today we feel that 

one can be themselves, taught in their home language, and be a good American 

citizen, a good student. 

In this new era, it is true that many exciting events have taken place 

since Tucson ^66 due to a new awareness and new alternatives. A few of those 

events are: 
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Firnt National Bilingual legiBlation '68 

Preftout Cf^wth to 214 projects nationally rel ♦^Ing various language and 

ethnic groupr,. 
Titlo 1 Bilingual programs nationally 
Hlgrant Kunda for BJ)inKual education 

Dcvcloi^tr.vul of t!io May 25lh Mchu>i atidum the official policy of the 

Office- of Civil Uif;hts - HKW interpreting tho 196A Civil Rights Act 
lor qiMlity, ocjudl cckicni ion as it relates to the llnp.uistically and 
culiumJly distioit child 

Kmergency School Aj^sistancc* Act Uilinfcual set aside fund*? 

Teacher Corp,s thrust in Hi l jnr,nal Kduoation - teacher training 

The f 1 /e year study of tlie U. S. Comnisnion on Civil Rights - Mexican American 
Rdrcation Study 

e - 

Some 13 states working on state bilingual legislation • ' ' ^f>* - r^. 

^ ( ^ t \ i ^ 

Significant law suits: ' 
Serna v Toi tales Sc!iOolfi - rortalcs^ New Mexico 
Keys V Di»nvcr Public School?; - Denver 
Aspira v New York Public ScJiools - New York 
iau V Nichols - Supreme Court unanimous decision on behalf of 
1800 Chinese students in San Francisco 

1 believe that the strongest battle for Bilingual Bicultural Education 
will be fought in San Francisco and New York. 



However the reality is that 
NatJona Uy; 

In 1972, only 5% of n.itional origin riiu. uv (/jncrican Indian, Oriental 
ond Spanish-strnantc'd American) studiatK wre receiving bilingual 
instruction - 3.A7»000 oi tlu- 2.9 raiUion national origin minority 
(MOM) students. 

In Ihe 8,900 dj;iHi( t.s, 1.8 million or 6/*;„ of the 2.9 million 
NOM students were in 333 districts vlth over 1,000 NOMs, each 
having less than 10% receiving bilingual Instruction. 

52% or 1^5 million were in 90 districts, each having over 4,000 
NOM students without bilingual instruction. 

In the 353 districts with over 1,000 NOMs, only 54,000 were 
receiving bilinRual instruction. In the 90 districts with over 4,000 
NOMs not receiving bilingual instruction, there were 78,000 who diC 
receive such instruction. 

1972-73 OCR/nnW Elcm/Sccd. Survey 
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As far as Illinois is concerned, according to the Office of Civil Rights 
report prepared for the National Bi lingual Institute, ••of the 16 school 
diutrlcls surveyed, ropn ^cntinB 20% of the Pchool districts, only 3 were 
providing Bilincunl Instruction^ although there were 67,364 Spanish surnamed 
students, 4,728 Oriental students, 1,394 American Indians students for a 
total of 73,420 niii ional mlnortiy students In 1971, and of these only 620 national 
minority .studentf: received hilinriMl infttructlon represcnttag •OSZ of the 
National Mincer I ty studrnls, 1 am iiure the figure has chan}*ed somewhat; however, 
I believe ray point i^. made, n lot ninre needs to he done. 



Mention was made of a few siKnificant law suits. Of special interest which 
all of you will want to stand infoi^med about are: 

a) Lau V. Nichols in San Francisco 

b) Scma V. Portales - Mew Mexico 

c) Aspira v» New York, in New York City. 

BecauHC the Supreme Court has come down with significant and historic 

imanlmouK Lau v Nichols affirmative decision, many school districts and 

states will moving vigoriously forward, 
ft 
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In this livMt^ lant Novitinber a National Bilingual Institute was held in 
AIbuc|iirrc|Uis New Mexico, to as:;oss what has boon going on since •66 Tucson in 
Bi1incu:il r.duc:ition* Trui* the National Institute wan concerned with those 
proijr.ims with high conrcnt ral ion of Mexican American students, with the 
rcall^xition and rosponsibil iiy that as the larc<>st Spanish speaking population 
in this country we had to ascertiin the state of art, in Uilingual Education, take 
Goiite positions .nul then shaii* thcno with other language and cultural 
groups In the country. 

Tw«j mijiM acti viiios vivtv uiuL ri ,^;;ru i.^ accamp] this: 

a) A review of the 57 Title VII projects in th? with 
high concentr^ition of Mexican American students in the 
fifth year funding; 
li) a survey of the 1300 participants from 25 states. 

Our major findings and recommendations based on these arc the following: 
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IV S'll!Vr.V OK % TlTl.K Vll I'.SKA BIMNCUAL TROJECTS - rimi YEAR FONDIMC 

Si(;t>lf leant fiiidluRJi f>f»n> ^^^^ Title ESF.A 5th year projects with a big 
Involvcmcnl of Iloxit.ui Aucri .iii n.'^ us w^Jch f.«r»»'{St tartful rovicw and 
greater indcpth nnnlysis: 

NO. OF PROJl-CTS NO. OF PROJECTS 



STATK 


KKCKIVING SUIiVr.Y 


RESl'O.NDI NG 




A 


3 


California 


26 


9 


Colorado 


1 


1 


New Mexico « 


5 


5 


Texas 


18 


10 


Illinois 


1 


0 



These purveyed projects havr a total of 23,306 children In title VII funded 
prograinu : 

The ethnic reprot^cntation of these participants is: 

88% Mexican American 

8Z Anglo 

3X Black 

Vt Puerto Rican, Oriental » Mative Anerican 
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RAWCK OK miJNClVM. CLASSKS Ui SVKyr.Yni) PROJECTS 

Tlic surveyed projects rofloct«d bJlinp.unl classes being held from pre-klnderBarten 
to and through High School. 

108 classes Klndorcartcn 2,720 students 

6A1 " Elementary 17,649 " 

43 " Jr. High 1,097 " 

102 " High School 1,028 '* 

362 of the respondent projects had an official School Board 

Policy denli'ig with Bilingual Bicultural Education 
64% had no such policy 

USE OK FUNDS OTIIKK THAN TITl.t- VTI ESKA FUNDS 

70% of the roKpondent projects indicated they were receiving 
other funds besides those of Title VII such as other 
Titles, State and local. 

Uhat is not clear is how these funds are coordinated into 

* 

a comprehensive Bilingual Bicultural design to avoid 
fragncntatlon. 
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rmramm; sTung NTS in niUKcuAL programs out s idk titii: vii in the 

16,644 students arc participating in the respondent projects through 
funds which arc not title VII. It must be noted that the make up 

» 

of the. student ethnic population Is very consistant with that o£ 
the Title VII projects: 

86% Mexican American 
9% Anglo 
42 Black 
1% Other 

These students represented 2?1 participating schools 

118 Elementary 
3 Jr. High Scliools 
6 High Schools. 

Certainly by far the greater concentration of these non Title VII project 

Is In the elementary grades. However, as in the case of the Title VII project 

programs do run from kindergarten through high scl.iol. 
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ATTITUDK TOWAKU nil.INC U AL BTCUhTUPuM. KDUCATION 

Key to the support and growth of Bilingual Bicultural Education is 
the cooperation, interest and positive outlook on behalf of teachers 
in the respectlvo school districts f>nd the local teachers associations. 

In the respondent project r. Si was found that there was MODKRATE TO LOW 
positive attitude toward bilingual Bicultural education programs in 
th« respective projects on the p6rt of: 



a) ten.hers in non'bllin&ual classer.. It was not clear 
ii these teachers were in the same school buildings. 
If so, the siltuatlon is much graver. 

b) local teachers associations 

e) Principles in respective schools 
d) the respective school boards. 



r ARi: N T-COMMilN ITY 1 NVOLVgl&NT ; 

71% of the respondent projects indicated funds were available for 
parental involvement. 
However, it was noted that: 

a) whereas - 73% of the parents worked as volunteer aides, 

83% helped to promote cultural development 

b) only 20% actually assisted in the writing of bilingual 

curriculum. 

Xt seems apparent that when the parents and members of the community are being 

used as volunteers, their involvement is high. However, when it comes to 

relnbursenent or compensation, their involvement is low. 

- 13 - 
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CRNKRAT. OnSnnVATION' S FPvOM THf STUDY OF THE 57 HSKA TITLE VII PROJECTS WITH 



HIGH CONClCNTmiON OF Ml-XICAN AMKRICANS OF SPECIAL NOTE ARE; 

1. The funding range of projects ranges from $80,000 to $A0O,O0O. 

2. There is a hoavy conccntrailon of Mexican .Vnerlcnn {Students in the 
responding projects (88!: Moii : . n American* 8% Anglo and 3% Black). 

3. The pupil/rcachcr ratio varies noticeably from one project to another. 

4. In administration, 50% of the evaluators have functional use of 
Spanish, whcrciis the rctnainiug 50% arc monolingual English speakers. 
As will be shown in Institute Report 4, the Bilingual evaluators 

have a tendency to use criterion referenced tests, vhercas the monolingual 
cvalu.itors have a tendency to use standardized tests. 

5. Of utmost nignificance, eighty seven percent (87%) Indicated having a 
language maintenance program, vhcrcas only thirteen percent (13%) reported 
having a transitional program. ^ 

6« Rcgardlnfi standardized tostB» the most frequently used test was the 

Inter American Scries^ vhich the Bay Area Bilingual Education League has 
taken soriou^^ exception to. 

7. In the area o£ support for Bilingual Education (p.lA)^ greater emphasis 

needs to be placed on gaining support from members of Boards of Education, 
project school principals, teachers in non-bilingual classes, local teacher 
associations, local colleges of education or teacher training Institutions, 
and the community at large. 

8* There is an Interesting distance between parents used as volunteers and 
their assistance in writing of bilingual curriculum material. 



ERIC 



- 14 - 



< . o 



KSr COPY AVAIUBLE 

SURVnV OF TUK 1300 PAm iCTPAN rf. FROM 25 STATK.S AT T»K NATIONAL *73 PJMNCUA!. 
BlCULT URAl. ri'l TK 

In an effort to grasp the thinking of the participants at the National 
BlllnaiMl Mcultural Institute held in Alhi qticrque, New Mexico Nov 28 - 
Dec 1, 1973, let me share with you tholr i '.nuking. 
1. MAKKUl' OF TllK SURVKY UK^Vi'ONDnNTS 

It is important to nolo that the expressions which ve will now discuss 
are ref loo! ive of an excellent cross section of respondent participants: 
4A% Administrators 
37Z Projtct Coord iuitors 



NO Kl-SI'ONSt: 


0.0 


1 


0.5 


ADMINISTIiATOU 


1.00 


A4 


20.0 


PROJ COOKDINATOR 


2.00 


37 


16.8 


TKACIIKR OR I'liOF 


3.00 


70 


31.8 


PARA PROFESSION-AI. 


A. 00 




1.8 


COMMUNITY REP 


5.00 


7 


3.2 


STUDENT 


6.00 


25 


11. A 


OTHER 


7.00 


32 


1A,5 


TOTAL 




220 


100.0 



2« STATKS KI'.PRr.SI'NT r.D AT KTIJNGUAL INSTITUTE 

The Institute attracted participants from 25 states and Mexico. 
Tlie majority of the participants came from five states and Washington* 
D. C. These Included: New Mexico, 240; Colorado, 94; Texas 92; 
California, 75; Washington, D. C. , 46; and Arizona, 33. These figures 
represent registered participants only. 
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Other states represented cnt the Institute included: Florida, 
Goorcia, Idaho* Indiana, Illinois, Kansas, Maryland, Massachusetts, 
Michigan, Minnesota, New York, Nebraska, Nevada, Ohio, Oregon, 
Tennr-fjJice, lU.^h, Vivp.ini,? '.V^phlngton, and Wisconsin. 
STCNinCAN T rOlNTS Fr.O: ' Tl'F. t^irnVF-Y OF 1300 PARTIcr'ANTS; 
A few of the significaut findings oi this report arc: 
. . .that the Language Maintenance Program Is the more extensively 
utilized trdncnlional strategy of the two in terms of Spanish/English 
language development (Tabic l.A, pp. 15-16). 

. . ./♦1.9% of the rorpondcnts were not knowledgeable of 'the rationale, 
conference activit.i<s and recommendations of the Tucson conference (pl8) 

. , .the great €«;t rontcnt area of intcrefit at the Institute was in 
the elementary bilingual programs and teacher training. 



that a very high percentage (89.5%) of the respondents feel that 
Bilingual Bicultural Kducation should be a continuous program from 
preschool to high school and it can be concluded there is strong 
support for this position (Table 1.11, pp. 29-30). 

• . .there exists a high priority in recruitment and hiring of 
Spanlsh-speuking teachers in the majority of the participants* 
district or project. However, it must be noted that 12.7% strongly 
feel that hiring of Spanish-speaking teachers is not a priority. 
A point of further research should be a determination as to the 
identification of employment status of those respondents 

. . (Table 1.12,pp.21.-32) 
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• . .that a high percentage (81. 3Z) of the participants felt that the 
peraonal qualiticfi of a t caelum r sihould be given a high priority In the 
prepataiion of teachers for bilingual programs, (p. 34) 

. • .that a very high pcrcenlago / tj the paiilclpants felt the 
teachers* knowledge of children and apprcclalion of the cultural cnviionracnt 
of the community from which their students derive should be given a high prior 
in the preparat ion i)f tcnchnrs for bilingual prop.rnins (Table 1.14, pp. 35-36). 

. . .that a high percentage (83.:) of the participant.s felt the skills in 
the teaching proems jihonld bt j u<.n a high priority in the preparation of 
teachers for bilingual progmm-i. (p. 38) 

. . .a very high pt'rctntnr.e (90.5'<) of the respondents felt that a high 
priority be given to the teacher being bilingual (Table 1.16» pp. 39-AO). 
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BASKI) OM Tin: ABOVE Kn^TlONED SURVEY OF THE 57 TITLE VII - ESEA PROJECTS, 
AS WELL AS THE RESrONDECTS OF THE 1973 NATIONAL BILINGUAL BXCULTURAL 
INSTITUTE, PERHAPS A NUMBER OF OBSERVATIONS CAN BE ^^ADE: 

1. BILINGUAL lilci'LTURAL J DUCATION IS NOT A TKATISITICUAL, COMPENSATORY 

« 

OR REMEDIAL EDUCATION PKOGRAM, BUT AN KDUGMION ST14ATEGY WHICH CAN 
AND MUST STAND ON IT?. 0\;N I'KnOGOGICAL f.OUNDNTSS AS A VIABLE 
EDUCATIONAL S'JIwVj1.';V VO'X lllV. l.l.iGUISTICALLY AI.'D CULTURALLY 
DISTItlCT CIlILn. 

f 

?. FUM)1N(; 01 BlLir;..iiAI. UlCULnnUL PROJECTS OH THE STATE LEVEL MUST BE 
A REALISTIC FUKDING. BUILT INTO STATE LEGISLATION AND APPROPRIATION, 
ADEQUATE TO CARRY rORTH A QUALITY PROGRAM IN THE RESPECTIVE SCHOOL 
DISTRICTS AND EACH GIVKN CLASS SETTING. 

3. IN THE TITLE VII SURVEY THERE EXISTii HIGH CONCENTRATION OF MEXICAN 
AMERICAN STUDENTS IN ALL PROGRAMS. IT IS RECOMMENDED THAT 
ON-COING rnOGKvVMS AND THOS PRESENTLY BEING DESIGNED EXAMINE THIS 
HIGH CONCENTKATION FACTOR OF THE SAME ETHNIC OR LANGUAGE STUDENT 
POPUUTION IN GIVEN BILINGUAL CLASSES. THE BILINGUAL PROGRAM 
MAY BE IN SOME INSTANCES THE DUMPING GROUND FOR THE LINGUISTICALLY 
AND CULTURALLY DISTINCT CHILD. 
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• 

ON Tlli: OTUKK 11AN!)» IT MAY BE PERCEIVED AS ONLY A MINORITY PROGRAM. 
WITH men COr.CI NTRAl ION or GIVEN niHNIC OR r.AN'GUAGE GROJP, 
IT »KCO^tES MORE DIFFICULT TO CONVINCE THE CHILDREN AND PARENTS OF 
TIIK LARGER SOCIETY THAT THEY CAN PARTICIPATE, EDUCATIONALLY GROW, 
AND CAN PUF.PAIU: FOR A HlliXLTHY LIFE I-IXPFRIENCE AS ADULTS. AS A RESULT. 



Tin: ruriL/nTUDLNT ratio host be designed based on realistic 

RATIONALE. WITH IROllAhlLi ri LS TO ACHIEVE THE EDUCATIONAL GOALS 
AND OUTCOMES DETERM1N60 IN THE PUOGUAM. 

BASED ON THE DATA OF EVALUATION, THE EVALUATORS SHOULD BE 
SELECTED FROM THOSE WHO ARE TRULY BILINGUAL, AND TRAINED TO DESIGN 
AND UTILIZE THOSE EVALUATIVF. INSTRU^n•^'TS AND PROCESSES WHICH MORE 
CORRIXTLY DKTKKMlNi: THK REALISTIC OUTCOMES OF EACH PROCPJ^M. 
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BOTH THE SURVKY OF THK 57 TITLK VH KSEA PROJECTS AND THE SURVEY 
OF THE 1300 TARTICirANTS OF THE NATIONAL BltlMCUAL BICULTURAL 
INSTITUTE URGED, SUPPORTED AND WERE IMPLEMFJiTING THE LANGUAGE 
MAINTENANCE PHILOSOPHY AND STRATEGY IN THEIR BILINGUAL EDUCATION 
PROGRAMS. WITH THIS' IN MIND II IS RECOMMENDED THAT THE LANGUAGE 
MAINTENANCE PROGRAM BUILT ON LANGUAGE AND CULTURE BE DEVELOPED 
AND PROMOTED. 

EACH SCHOOL DISIIUCT SHOULD DEVFXOP A LOCAL SCHOOL POLICY BOARD 
rOSTTION RELATIVE TO BILINGUAL BICULTURAL EDUCATION IN TIIAT GIVEN 
SCHOOK DISTRICT. THIS PROVIDES A NECESSARY UMBRELLA OF A BOARD, 
COMMUNITY ACCi:PTABILITY AND DIRECTION FROM THE TOP RESPONSIBLE 
LEADERSHIP IN EACH SCHOOL DISTRICT. 

SCHOOL BOARD hEMBERS NEED TO BECOME MORE AWARE AND SUPPORTIVE OP 
BILINGUAL BICULTURAL EDUCATION. ACCEPTING THIS AS A GIVEN, THEN IT 
IS IMPORTANT THAT SCHOOL SYSTEMS BRING ABOUT GREATER AWARENESS AND 
SENSITIVITY ON THE PART OF BOARD MF-MBERS TO BILINGUAL BICULTURAL 
EDUCATION . 

IT IS MOST CRITICAL IIIAT TEACHERS IN BILINGUAL PROGRAMS SHARE 
THEIR KNOWLEDGE, EXPERIENCES, EXPERTISE WITH THE TEACIUSRS IN THE 
HON BILINGUAL PROGRAMS, IN THE SAME SCHOOL BUILDING, IN THE SCHOOL 
DISTRICTS. NON BILINGUAL TEACHERS SHOULD BE INVOLVED, BE >tADE 
TO HAVE A SPIRIT OF BELONGING TO THE SAME EDUCATIONAL TEAM, WITH 
A SENSE OF "COLLEAGUE**. 

• * 
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.10. THr.RU NliKDi? TO BE DEVKLOI»i:i) CumER INVOLVEtlENT OF THE LOCAL 

TEACHKUS ASSOCIATIONS NOT ONl.Y FOR TltF. KOTJOU AND PHILOSOPHY OF 
BILINGUAL IllCULTUllAL EDUCATION BUT FOR THE VARIOUS OM-GOIKG 
FROGRAMS AS WKLL. 

« 

IX. SCHOOL SYSTIMS, AS THE MAJOR CLIENTS OF TEACHER TRAINING 

INSTITUTIONS - THE COLLEGES AND UNIVERSITIES, SHOULD INSIST ON 
THE DEVELOrMIiNT OF VROCRAMS TO PROVIDE TRAINED PERSONNEL FOR 
THE UI!SPECT1VK BILINGUAL PROCIUVMS IN THE GIVEN SCHOOL DISTRICTS. 
' GREATER COLLABORATION BETWKEN THE SCHOOL DISTRICTS AND THE 
UUlVi:iiSlTlES, ESPECIALLY THE COLLEGES OF EDUCATION MUST BE 
ESTABLISHED. THE RESOURCES, E.G. RESEARCH, CURRICULUM DEVELOPMENT, 
PERSONNEL, SHOULD BE MORE GREATLY UTILIZED. 

12. AS THE STATE DEPARTMENTS OF EDUCATION ARE URGED TO HAVE A MAJOR 
DEPARTMENT AND THRUST IN THE AREA OF BILINGUAL BICULTURAL 
EDUCATION, SO TOO SHOULD IT BE INSISTED THAT EACH OF THE RESPECTIVE 
UNIVERSITIES AND COLLEGES PROVIDE THE SAME. 

». 

13. IT IS RBCOM^U:NDED THAT THERE BE DEVELOPED EDUCATIONALLY SOUND 
STATE BILINGUAL LEGISLATION WITH ADEQUATE FUNDING NOT ONLY FOR 
PROGRAM, BUT CURRICULUM DEVELOPMENT, PERSONNEL DEVELOPMENT - 
TEACHERS AND ADMINISTRATORS, RESEARCH. IN A WORD, TAKE THE 
NATIONAL AMENDMENTS APPLIED TO THE LOCAL LEVEL. 
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TIll'Ui: W: lUiTAULlSUKl) A STATE ADVISOUY COUNCIL. SIMIIAU TO TIU\T 
OF MASSACIIUSKITS, UUICH COUNCIL WILL HELP IN THE STATE WIDE 
GUIDANCK. rUOMOTION, DEVELOPMENT. AND MONITORING OF TIIK BILINGUAL 
BICULTUUAL I'ROGRAM. IT SHOULD BE MADE UP OF INTERDlSCirLIN^MiY 
MEMBKUSIIIP, C^>1MUNItV. BUSINESS, PUBLIC SCHOOLS, COLLEGES AND 

* 

UNIVERSITIES. N / 

/ 

lb. EDUCATORS. T|-.\Cin;US AND ADMINI STKATOUS SHOULD WORK MORE CLOSIiLY 
WITH STAD: AND KA'i JONAL LIUaSIAFORS IN THE AREA OF BILINGUAL 
ftlCULTURAL LEGISI^ATION SO THAT THE^ WILL KKOW THE FEELINGS, THINKING. 
RfcCOMMENDATIONS FROM THE EDUCATORS. BEIORE LF-CISLATION IS Mi\DE. 
NOT AFTER. 

t 

% 

16. WAYS BE DEVISED TO CONVINCE THE LARGER SOCIETY, PARENTS, CHILDREN 
AND TEACHERS. THAT THEY CAN BENEFIT FROM BILINGUAL BICULTUUAL 
EDUCATION, NOT ONLY TODAY BUT IN THE LONG RUN, TOMORROW, AS WELL. 

• ^ 

17. THE PROCEEDINGS OF THE INSTITUTE BECOME A BASIS OF TEACHER TRAINING 
ADMINISTRATOR TRAINING, PRE-SERVICE AND INSERVICE, FOR THE SCHOOLS 

OF ILLINOIS. 

18. TEACHERS IN BILINGUAL SETTINGS BE TRULY BILINGUAL, SKILLED IN 

EDUCATION METHODS, SENSITIVE TO AND UNDERSTANDING OF THE CULTURAL 
CHARACTERISTICS OF THE LINGUISTICALLY AND CULTURALLY DISTINCT 
CHILD IN THEIR CLASS SETTINGS. 

• * 
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19. SCHOOL r.YSTOis. roM.c.'..'ncr; Kr.r.o:w:!Xi)Aii()::s or tvcsom '66, the 
57 TiTi.i: vn - r.RKA rnojKCT suuyi:i*, a::d the kational ikstititk, 
DKSKit] ruoGiuuis wnica mill cakuy a (:iiiM> in a bilingual bicul tjual 

t . 

0 

20. BILINOUAL BlCULTUitAL EDUCATION IS NOT THE KDUCATIOKAL PANACEA 
WHICH WILL SOLVr. ALL THE EDUCATIONAL K!:KDS OK THE LINGUISTICALLY 
AND CULTURALLY DISTINCT CHILD. IT IS ANOTHER EDUCATl02w\L 
ALTERNATIVE OKI'l'lUI) TO THIS COUNTRY liECAUSi: THE FlUST HAS NOT WORKED. 



✓ 
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BEST COPY AVAIUBLE 

A few of Dr. Kis9inucr*8 remarks as reported in a number of U. S. newspapers 
nl the hmt m»ntliV« meeting in Mexico City with the ministries from the 26 countries 
to the South fire as follows: 

• « 

1 1 swivNKtrrs j)^^ JP.^£A]i'Jllii]_i.n s rAUTi oiPATiON at the 

26jATiJi MMLCAN CONri-UKNCi: MKXICO CITY, WITCH PUTS INTO IITSTORYC AM) 
MMi^j!lUi'il<lJ:<^N'''»'-X T TilK iMPO KTAI.Ti: 01^™ P . 1.KST 1 rUTK Jj; lU .TNOlS . 

IiAl.hAS MOl?NIN(; NM WS ► FKli. 21, 397A 

AIKPOKT ill W\U'H CITY 

•'J» Jnl.i ricw of ahout 180 joiirnnl ir.ts and olficials that President 
Nixon avnt him to express the roncern of the United States for a new 
start :n WrKlern Hemispheric relations. We intent to listen. . .with 
uudersiaudinp. and rfspcct. Wo plan to lespond with honest and friendship.'* 
"Kissinger admitted that the vision of 'decency and justice' in relations 
with these countries has not always been achieved." 

SAN FRANCISCO KXAMTNKU - FKB. 22, 197A ^ 

"Kisr.inaer; called a special closed door ineetinf, to set up a 'modern 
framework' for solvins problems facing the western hemisphere." 
"Kissinger unvullcd a 'new agenda for the Americas'." 
"Tlie time has come to infuse the western hemisphere relationship with 
• a new spirit." 

"let us make clear to our people that we do have a common destiny and 
a modern framework for effective cooperation." 

**Some miniettcrs complained his promise of a 'new dialogue' was turning 
into a 'monologue'." 

ERIC 



Ksr Gonr wMunc 

WASiUK:;roN post - krb. 23, 19 7 a 

*'KiKsi«|*or , who has never made a secret t»t his lack of Intcrcat in 
Latin America in the past, told a gtou\> ot Caribbean nilnlstets, 'when 
I 60 to NM*0 meetings, I know what to expect. Here I am not so sure*." 

. .muKinp, about the main lanfiuaRc of thn conference, Kissinger said, 
^Spanish. I don't understand a word of It. But it sounds so dramatic, 
1 always find myself nodding to whatever is said.' "That, 'Rarophal 
(minister from*Guyana) told him, 'may get you into trouble here'." 

1.0S ANGKl.KS TJMIIS - FEB 22, 197A 

Kissinger - l<aUn_Pairlex_ * 

"US Officials . . .a demonstration that the U. S. was ready for new 

Ideas on how to deal with Latin America •" 

President Luis F. chcverria - Mexico 

"The troubled history of hemispheric relations records many attempts at 
a renewed understanding and announcements of promising eras which never 
faateriali?.c>d." "In fact, the channels of communication between our 
countries have almont never been closed, what has happened is that they 
have been inoperative." 

President Luis Exheverria met Dr. Kissinger at the airport in Mexico 
City, and as he greeted and welcomed Kissinger to Mexico, he expressed 
the now famous words of Benito Juarez, used by President Johnson on the 
historic occasion of the return of the Chamissal in £1 Paso to Mexico. - 
**. , .El Respccto a los dcrechos ajeno cs la paz." 
Tl.e respect of the rights of others is peace. 
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LOS ANCKIi:S TIMES - FEB. 22, 19 7A 



Anna Cecilia Aircl, reporter for Cosata Kica TV. . .commotntlng vith a 
eV.ritg thnt the U. S. Is a large and powt^rful country which will help 
l..-<lln Arooricnn nation's as long as it is convenient. 

Tills in why I take tlio position that what wc arc doing here today In 

Bllinguni Hicullural ochicntion must be placed in a national and 

Jnti rnat ionn] context and be linked to the new era of hcuilsphorlc 

partnc^rship of which Dr. Kir.singcr speaks. We cannot speak sincerely 
■ 

oi the now irta of "diRnlly and respect'* for the 200 million people to 
the fiouth uiilcsf? there is a uew era of dignity and respect for the 13 
minion people who share and are the linkage in history » language 
and culture. 
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Finally: 

If Dr. Kissinger's ct^.il o£ a new partnership with dignity and respect 

1b n sincere thru5st; 
If wc arc truly concorned' for all children > in our special casCi the 

linf/tistically and culturally distinct child; 
If wc really baliovc that this countjy is a plural iiaic society; 
If we arc ahcnit building; a future, with hopo, dignity, respect, r.nd 

a 8ocic-ty for the? opportunity of fulfil Itacnt of meaningful 

uocJet.al contrihution;;; 
Thou, you and 1 will commit ourselves to the follow through of the 
thoughts and rccoiiunond ^tlons of this Institute, so that through our 
efforts, our coming together, we will, especially you here inlHinois. 
contrihule to a healthier society, a healthier citizenry, a healthier 
country, wherein our sons and daughters - the linguistically and 
culturally distinct young, and those of the larger society will be 
the societal architects, in every walk of life, in that new era of 
hemispheric partnership of which Dr. Kissinger speaks. 



Keep up the good work, congratulations, and may the future history 
of this state know that we have come together. 



